
Wayland Public Schools 

FY15 System-Wide Goal Progress Report:  Evaluation 

 

System-Wide Goal:  To successfully and fully implement the new state-mandated Educator Evaluation Framework.    

 

High School Strategic Initiatives:  (1) Fully implement the new Department of Elementary and Secondary Education (DESE) Educator Evaluation 
Framework; (2) Use evidence collection as a catalyst for reflection, illustrative of best practices. 

 

A 

Accomplishments 

C 

Challenges 

E 

Exemplar 

● All high school teachers met with their primary and 
contributing evaluators to develop meaningful SMART 
(Specific and Strategic; Measurable; Action Oriented; 
Rigorous, Realistic, and Results Focused (the 3 Rs); 
Time and Tracked) goals.  In many instances, teachers’ 
student learning goals were department-wide, the 
result of much collaboration and collective thinking 
about pedagogy and desired student outcomes. 

● Each non-professional status teacher met with his or 
her primary evaluator at the midpoint of the year to 
discuss evidence and progress on SMART goals.  In the 
prior system, a simple midyear “checklist” was used by 
the evaluator; and if there was a meeting, it was less 
reflective in nature.  In the current system, 
conversations with educators about their craft--the 
most meaningful part of the evaluation process--are 
integrated throughout the process. 

● Often in tandem with their departments, teachers 
have gathered key pieces of evidence as catalysts for 
reflection and discussion with evaluators. 

● The administration and department head group have 
been more communicative and organized about 
conveying deadlines and steps in the evaluation 
process to the faculty. 

● Over the course of multiple department meetings, 
each department has established two District-
Determined Measures (DDMs) and will track this data. 

● Managing the volume of work that 
effective evaluation requires, in addition 
to balancing the other demands of being 
a school leader, is daunting.  Done well, 
holding to our goal of at least four mini-
observations per teacher (in addition to 
formal observations, summative reports, 
and formative reports) is a formidable 
challenge. 

● We are fortunate to have contributing 
evaluators (department chairs) at the 
high school assisting with observations 
and some evaluation reports.  Given their 
varied past training and experience, we 
would like to work toward more 
consistency in the contributions of each 
department chair.  More professional 
development on evaluation is needed so 
we are all speaking the “same language.” 

● There is not a collective understanding 
about the potential benefits of student 
feedback.  Also, in order to obtain 
feedback most meaningful for teachers, 
we will need to organize professional 
development on developing feedback 
instruments.   

In cases where teachers have voluntarily 
solicited input from their students, they have 
shown professional growth as a result.  In one 
case, a teacher experiencing some challenges in 
the area of student engagement decided to give 
students a midyear survey.  This teacher 
reflects:  

“Motivated by feedback received regarding 
student engagement, I administered a 
course survey in February. I analyzed 
student feedback and developed an action 
plan for the second half of the year.  
“Presented results and Action Plan to 
students, allowing them to reflect on what 
they told me, and to seek their commitment 
and buy-in to the Action Plan. 
“Anecdotal results to date are positive.  
Student involvement and engagement has 
improved. 
“Intent is to administer the same survey at 
the end of the year to compare results.”  

This teacher, who was both reflective and 
transparent with students, experienced a 
notable turnaround in their engagement with 
some profound pedagogical shifts sparked by 
their feedback. 



● In a faculty meeting in January, and in subsequent 
conversations, we discussed the parameters for and 
purpose behind gathering and reflecting on student 
feedback. 

 
 
  



 

Middle School Strategic Initiatives: 100% of the staff will use the new Educator Evaluation System. 
 

A 

Accomplishments 

C 

Challenges 

E 

Exemplar 

● All staff members, supported by their curriculum 
leaders, crafted meaningful SMART goals and action 
plans. 

● All staff members have collected, submitted, and 
reflected on evidence to support work on their SMART 
goals and to demonstrate proficiency in the four 
standards. 

● Professional Learning Communities (PLCs) have 
determined how to implement and score DDMs--two 
per teacher.  

● We have begun conversations about ways to utilize 
student feedback into our continual quest for 
improvement. 

● Completing and writing up mini-
observations and evaluations on twice 
as many staff members as in previous 
years has been an enormous challenge.  
The middle school would benefit from 
more support to fulfill this expectation. 
Contributing K-12 evaluators in the arts 
have been a huge help, and we could 
use more support in all disciplines. 
Currently, it is unmanageable. 

● It is a challenge to manage the data 
created by DDMs and use it in 
meaningful ways during PLC meetings.  
Much time is spent on creating, scoring, 
and transferring data into a usable form.  
Many teachers are discouraged by this 
and would rather be talking about and 
planning around the specific needs of 
students. 

● The stress the evaluation system has 
added to teachers (and administrators) 
is unfortunate.  Combined with PARCC, 
it has taken a toll on morale. 

Teachers reflecting on their craft is powerful.  
For example, to support her work around 
teaching all students, one teacher offered: 

“I’ve included two examples of handouts 
that I designed to accompany some recent 
lessons.  While working within literature 
circles, we asked students to track a symbol 
that shows up within their book.  From past 
experience, I know that identifying and 
analyzing symbols can be challenging work.  
As experienced readers, we might take for 
granted the steps involved in tracing a 
symbol throughout a text, but there are 
many steps involved. I designed the 
‘symbols’ handout to help scaffold the 
thinking, and to ensure that all students felt 
confident with the idea that a symbol is 
something that stands for or represents 
something else.  I think it is important to 
give students a scaffold for thinking about 
symbols as they read.  By providing them 
with some bullets for things to think about, 
all students were better able to apply this 
thinking within their own text.” 

 
 
 
 
  



 

Elementary Schools Strategic Initiatives: 
 

A 

Accomplishments 

C 

Challenges 

E 

Exemplar 

● Successfully implemented all aspects of the new 
teacher evaluation system with all of the teachers. 

● Led teacher professional developments focused on 
identifying meaningful evidence to inform practice, 
utilizing TeachPoint as a reflective tool. 

● Utilized a website with specific examples of evidence 
for each standard, indicator, and element from the 
new teacher evaluation system to help support 
teachers in the selection of their evidence. 

● Administrators conducted at least four mini- 
observations of each classroom teacher in a 3-2-1 
format.  (The observation form highlights 3 areas of 
proficiency, 2 questions/suggestions, and 1 teacher 
reflective response.) 

● In collaboration with the curriculum directors, two 
DDMs for each grade level were established.  Some 
staff shared the first year of data in May 2015--
needed to meet the two-year requirement for 
determining DDMs due in June 2016. 

 

● Supporting teachers in managing the 
collection of evidence and utilizing the 
evidence to reflect meaningfully on 
their practice. 

● Ensuring that completing the time-
consuming tasks required by the 
evaluation system enhances, rather 
than pulls teachers away from, 
improved teaching and learning and 
collaboration with teachers and 
families. 

● The number of mini-observations and 
the formal write-ups expected for 
school administrators ranges from 120-
160 at the elementary school level.  

● Formative and summative evaluations 
must be written for all staff members. 
This and the time spent on written 
observation summaries make the 
overall time on the state evaluation 
system unrealistic for maintaining this 
level of written output while also 
attending to the many other important 
job-related duties expected by effective 
school principals.  

● Likewise, staff are spending countless 
hours collecting data and evidence to 
prove the quality of their practice and 
this takes time away from other 
important endeavors that are directly 
tied to student achievement, e.g., 
creating interventions based upon data 
to support our RTI efforts. 

The walkthrough observations provided timely 
feedback from supervisors so that teachers had 
an opportunity to reflect on specific aspects of 
their practices to more consciously consider 
how their content and pedagogical approaches 
impact student learning. The following is an 
example of this process: 

Administrator Reflection Questions: 
1.  For using whole body listening to remind 

children of what is expected, would you 
consider asking them: "Show me that you 
are listening with your feet" or "Show me 
that you are listening with your eyes," 
instead of “Show me you are listening with 
your whole body,” to be very specific? 
(Standard 2: Safe Learning Environment) 

2.  For the 100's chart, do you have 
manipulatives (cubes, rods, etc.) available for 
children who might struggle with this 
activity, or is this a specific assessment? 
Also, how would you rate the student 
performance with the number puzzles? Do 
you think that they needed more modeling 
for completing this task? (Standard 2: 
Meeting Diverse Needs) 

Teacher Reflection:  
1.  Thank you for the suggestion of specifically 

asking students to: "Show me that you are 
listening with...." I used that later on today 
and it worked well. This is something I will 
continue to do in class. 



2. The object of the "Fill in the Missing Number" 
activity was to become familiar with the 
number grid, to find the missing numbers, 
and to practice writing the numerals. I had 
not previously considered putting out 
materials such as rods and cubes but would 
certainly make them available in the future. I 
am eager to try out the new 100 Rekenreks 
and wonder if they may be a helpful tool as 
well. 

The number puzzles were something I 
included as an extension activity for the 
children who could quickly and accurately 
complete the "Fill in the Missing Number" 
pages. The puzzles are left over from my 
second grade days. Yes, I definitely could 
have spent more time modeling how to put 
one together and complete it. I was trying to 
be mindful of the time I had the children 
sitting on the rug listening to instruction. 
Tomorrow, after I review the activities and 
who is going where, I will have the class 
work together to help me put one of them 
together. 

 

 

 


